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ducation is a fundamental human right, It has a powerful impact an the
possibilities that children have to determine and enhance their futures.
This report offers a first insight into the data collected through the

Education for All assessment. These dats enable us to evaluate the extent which the
important goals for education agreed in 1990 have been reached and to identily Lhe
significant gaps between these goals 2nd the current situation,

This report sets the scene for the Dakar conterence, which provides the opportunity
for a review of the education situation and the achievements and chzallenges facing the
quantitative assessment. Nevertheless the picture is incomplete as, despite the progress and
Lhe effort already made, some countries have not been abile to provide data and others have
provided only partial data, In addition, the indicators selected 1o assess progress were
thernselves only a subset of the indicators needed to have a complete picture af the current
situation.

In spite of these limitations, this reporl will help ensure that the goals set in Dakar,
cither new or reaffirmed, are defined in unambiguous terms and are reabistic, In order 1o
maonitor progress towards these goals, robust systems must be put into place to collect
appropriate, recent, timely data which have, and are perceived lo have, integrity, Some
countries need to be supported m the establishment of such statistical systems and in the
development of skills and expertise for both data collection and analysis, This involves using
an assessmenl of the current situation 1o select appropriate policies, the monitoring and
appraisal of change in order to understand how the pelicies are operating and the
adjustment of palicies in the light of such evaluation.

It will be necessary in the near future to explore how the range of indicators might
pe enhanced so &8s to improve the focus on quality and cutcomes of the educational systems
and efficiency in the use of resources. The challenge will be to ensure that the data collected
are relevant to future developments in education,

o 1
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Denise LIEVESLEY
Director, UNESCO Institute for Statistics
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The Statistical Assessment
Part | : Executive Summary
Part Il : A Decade of Education

Demand for Education

Early Childhood Education and Care

* Gross enrolment in early childhood development
programmes {indicator 1)

* Percentage of new entrants to Grade 1 who have
attended some form of organized early chilhood
development programme ((ndicator 2]




Primary education

* Aecess to Primary education : Apparent and net
intake rates (Indicators 3 and 4)

* Trends in participation in primary education: Gross
and net enrolment ratios [Indicators 5 and 6)

® |ntemal efficency of education systems (Indicators 12, 13, 14)

Finance

» Public expenditure on primary education
(Indicator 7 and 8]

* Public current expenditurs on primany education asa
percentage of GHE (Indicator 7a)

* Public current expenditure on primary education per
pupil, as a percentage of GNP per capita (Indicator 7h)

= Public expenditure on primary education as a
percentage of total public expenditure on
education (Indicator 8)

Teacher gualifications

# Percentage of primary school teachers having the
required academic qualifications (Indicator 3)

» Percentage of primary school teachers who are
certified to teach according to national standards
(Indicator 10]

* The pupilfteacher ratio (Indicator 11}

Literacy

» The elimination of adult illiteracy (Indicators 1617f18)

® |iteracy rate of 16-24 year olds {Indicator 16)

= Adult literacy rate (Indicator 17)

® |iteracy gender parity index: Ratio of female to male
literacy rates (Indicator 18]

Part 3 : Appendix

= Appendix |z The Six Target Dimensions

» Appendix Iz Core EFA Indicators

= Annendix Ill: Key Terms and Definitions

s Appendix IV: Composition of Regions (a and b
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The
Statistical
Assessment

he guantitative data gathered as 2 key parl of the EFA assessment provide a

piclure of the state of educalion today and are vital 1o the evaluation and

understanding ol the progress which has been achieved. The statistical process
dates from the mid-decade conference held in Amman, Jordan in 1996 where i was
decided that 18 core indicators would be selected 35 4 basis for the assessment. The
indicators were based on lhe six Jomtien target dimensions [see Appendix 1): carly
childhood care and dewelopment, primary education, lezrning achievement and
autcomes, adult literacy, training in essential skills and education for better living. In this
report, 17 of these 18 indicators are stugicd,

An international struclure at glonal, regional and sub-regionz! lewels was created in
order te support this activity through the creation of Technical Advisory groups, Within each
couniry, national co-gridinators were appointed to lead EFA assessment groups and technical
sub-groups. More than 180 countries around the world participated in the Assessment, and
came together in regicnzl and sub-regionzl meetings.

167 countries submitted their national repoet to the EFA Forum secretariat, and 114
of these were accompanied by specially prepared clectronic dala sets. This Statistical
Docurment focuses upan the data from these submissions. Country data are drawn from these
country reports even iF they conflict with other data held by the UNESCOD Institute for
Statistics (L5, When global or regional estimates have been made however the data provided
oy countries as pert of the FRA assessmen| have been supplemented by other data collected
from them in Lhe pest and held in the UlS database. This s because naet all countries woere agle
to supply information on all of the indicators requested for the fast decade, and to omit them
vould have hiased the global and regionzl pictures, More delailed information on the sources
ol data and the mix of EFA and WIS data is provided in this report in relation to each indiczlor

Eleven regicnzal groups were created Lo fscilitate the monitaring of the EFA
assessment All the regiona! conferenees before Dakar a5 well as the regional frameworks for
action were arganised aceording to these groups. L is therefore these groups which fave been
used in this stabslical assessment, Howewer, L s importanl to teke inlo sccount the
composition of the eleven regions |see Appendix Val in the reading of this report, as these
regians differ from the regions usually used by UNESCO,

Animportant aspect of data quality is the numoer and dislribution of countries
that supplicd data. Bias may result fram non-respanse, i the prapartion of countries
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respanding is low or if the countries that responded are different in relevant respects from those that failed o provide
information. Since interpretation of the data should be informed by the response rete, tables and graphs in this report
nave been gnnotated accordingly,

The amount ang quality of dats received from countries 15 very varable according to the indicator cancerned,
For the indicators collectad an a requiar basis by UNESCO, expertize and systems have been developed within countries
and the EFA returns built upon this experience. For new indicators coverage was much poorer This variability has
constrained the depth of the analysis which can be conducted and to some extent s reflected in the varable coverage
ol the individual indicalors in this report, In particular the anslysis of within counley vasiation in cducational provision
is himited and this report is able anly to give s flavour of what might ke learnt from disaggregated data,

There is a fundarmental way in which the population data reported here differ fram those in the UIS database,
The usual practice of the % is to collect the education data directly Tram countrics but Lo wtilise them alongside
populalion data drawn Trorm the United Mations Population Division. The FRA approach differed from this in that countries
were asked to provide hoth the education and the related population data. This process has resulted in some substantial
aiffersnces in population datz between tee returns from the education ministries of countries and the United Mations
estimates [which of course are based on data provided by national statistical zgencies). The unresolved differences account
for mamy of the discrepancies between previous UNESCO estimales and Lhose reported a5 part of the ERA assessment.

The assessment focuses on learning what has been achisved over the decade 1990 to 2000, Unfartunately due
to the time consuming nature of dats collection nationally 2nd internationally there is a lag before deta can be
gvailzble. It is gratifying that for many countries it has besn possible ta report data relating to 1998, but where these
datz are not available 1857 data have been used, Wherever possible the benchrmark for the beginning of the decade is
1080 bul in some Circumsiances it has been necessary to subshitule 1987 data.

The assessment hes been completed over a relatively short time period and without the resources to
implement within-country programmes to Improve or complete the data, Data collection is not unproblemaltic
especially in countries that have weak statistical infrastructures. Thus it musl be accepted thal the data contained
i this repart are of warigble guality, However once relerns were received from countries, systematic attemprts were
made 1o identify inconsistencies, gaps and potentially invalid statistics. A diglogue was initiated by the U5 with the
countries (by e-mail and face to face in the regional meetings] to try to correct, confirm or supplement the data,
Where countries were not able to resolve guality problems these have been noted and are referenced on the CD ROM
which aceempanics Lhis repart. Ensuring comparability of data across countries is difficult given that the provenance
of data can differ significantly. in some countries the data are largely drawn from administrative sources, whereas
in otrers survey or census materizls have been utilised.

Improving the quality and comparahility of data constitute an important on-going challenge beyond Dakar
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1. Executive

Summary

"The UNESCO Institute for Statistics has the respansibility for tracking the ochievements of the
past in order to leorn lessons for the future.”

Denise Lievesley, UIS Director, April 2000
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The Education for All
Year 2000 Assessment

n 18490, delegates galnered at the World Conference on Education far Al in

Jomtien, Thailznd, toset the fulure global zgenda for education and literacy. Trey

identified several goals, including universal access to primary cducation for every
child, improved access to early childhood care and development programmes and
lhe reduction of adult illiteracy. And they pledged to reach these goals by the year
2000,

In April 2000, the Warle Education Forum, in Dakar, Senegal, will assess the
progress that has been made, This globsl exercise is a unigue opportunity for
countroes to take educational stock, and is convened by UNMDPE, UMESCO, UMFPA,
UMICEF and the Waorld Bank. The aim of the Forum is ambitious: 1o adopt an Agenda
for Education in the Twenty-first Century.

Ware than 180 countries have participated in the exercise, coming togelher for
regional and sub-regional meetings to report on progress and share expenences. The
UNESCO Institute for Statistics (UIS) has gathered the datzs from the FFA counlry
reports and has worked to ensure that they are as complete snd accurate as possiblie,
The guantitative datz gathered as a key part of the EFA assessment provide a picture
of the stale of education todzy and are vital Lo the evaluation and understanding of
the progress that has been achieved.

The data galhered by U5 highlight the key issues confranting the worldwide
education community. In short, although there are maore children going To school
than at any time in history and more pecple can read or wrile than ever hefore, there
are still 113 million children out of school, 97 per cent of them in the less developed
regions and G0 per cenl of them girs. While some regions, notably Latin America,
the Caribbear and Easl Asia are on course to achieving universal access to primary
education, ather parts of the waorld are slipping behind. The problem is particularly
marked in sun-5Ssharan Africa, with an increase in the number of children not in
school. Progress has been sluggish on 2arly childhood care and development aoross
the globe, and has virtually collagsed in some countries of the former Soviet Unian.
Governments are still, for the most part, spending toe little on primary education
and the ratic of pupils to teschers is over 50 in 2 large number of countries,
Furthermare, there continues to be a chronic lack of data on such issues, suggesting
an urgent need for more concerted efforts in this area.

The present repart covers all of these areas, outlining the changes in the
provision of early childhood education and care and access to primary cducation. It
cxamines the wide variations in the financing of primary education, ang highlights
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the situation of over-burdened teachers as they try to wark with large classes. It also sefs qut the progress
made on adult literacy, assisted by mare people emerging from school with the ability to read snd write.

| - The demand for education

The absalute numbers of children for whom education is needed affects the rescurces required. And a
country's zhility to provide education will also depend an Uhe size of the groun of children relative to that of
the working population,

Population growth is obviously a major factor in the pravision of good guality primary education, with he
polentizl to put & great strain on a country's ability to pay and on educational infrastructure to deliver. In sub-
Saharan Africa, for example, there were 24 million more children in 1998 than in 1980. Such large increases
in the number of children make Lhe achievement of the lomtien goals that much harder.

a) Universal access to primary education for every child

On a worldwide scale, the total number of primary school pupils rose fram just under 800 million to over
G800 million over the decade, and the percentage of children in school edged upwards, lrem 80 per cent Lo 84
per cent, Since 1930, primary enralments have increased by an average of 10 million each year, almost twice
tnat recarded in the 19805, The number af children nat in schoal fell fram 127 million to 113 million globally,

While the number of new entrants in the [irst year of primary education has increased globally, the gains
made in the developing world as & whole have been dramatic, rising by 11 per cent since 1990.

Howewver, such positive trends mask strong regionz| disparities, wilh several regions far from achieving
universal primary education ang, in the case of sub-Saharan Africa, actuzlly [2gging behind.

Latin America, the Caribbean and East Asia seem to be headed for universal access in the near fulure,
While their net enrolment rales have reached or exceeded 100 per cent, the picture is very different in sub-
Saharan Africa, where the net enrolment ratio stands at G0 per cent. Of the 113 million children out-of-school
in 1998, 42 million lived in sub-Szhzaran Africa.

Trne progress made in South and West Asia has been impressive, with a significant increase in the numbers
of children actually in school and a small increase in enrolment ratios. Educational systems have, however,
struggled Lo keep pace with the growth in population. Despite a slight reduction in the number of out-of-
school children, there are still 47 million children in the region who do not attend school.

The less developed regions as a whole account for 97 per cent of the 113 million ehildren nat in schoal,
While there has been a slight improvement in the gap between the enrolment of girls and boys, there are more
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boys in schoal in almost every region. Girls still account for 67 million of the children
who zre not in school, around 60 per cent of the total,

b) Expansion of carly childhood care and developmental activities

There has been anly minimal progress in this area, with the number of children
enrolled in such programmes nsing from 9% million in 1990 to just 104 million in
1998 - a rise of only 5 per cent, While gross enrolment ratios in the less developed
cauntries remain weak, they have Tallen fairly dramatically in some of the countries
in Lransition, from 62 per cent to 45 per cent, almost halving the number of children
being reached - from 21 millicn children enrolled in 19390 to 11 million in 1998, This
is 2lso due to a dramatic decrease in the population at this age.

lhe numbers enralled in such programmes have not changed in the more
developed regions because of their already large numbers (gross enrolment ratios of
74 per cent in 1998 against 71 per cent in 1980} and only minor changes in the
numoer of the population of the relevant age. Such programmes showed z
significant rise in the less developed regions, up from 56 million children in 1990 to
71 million in 1998, However, Lhis increase stems from a weak starting point of only
24 per cent enrolment in 1990, rising to just 32 per cent in 1998, and from the
inability to keep pace with the rising pre-schoal population,

The disparities within regions are immense, however, with a difference of over
70 pereentage points between the highest and lowest enralment rates in every one
of the five regions covered, The grealest variations can be seen in sub-5zharan
Africa with gross enralment ratios lower than 1 per cent in Congo to 117 per cent in
Lhe Seyehelles, However, of the 79 countries that submitied dala on this jssue, twao
thirds have experienced an increase in enrolment ratios - and this ranged from less
than one percentzge point in Belarus to almost 44 percentage points in Haiti.

Il - Financial resources for primary education

Only half of the countries participating in the EFA Assessment submitted data
on education finznce. Although there were wide wvariations, the overall results do
suggest, however, that countries are giving a nigher funding pricrity to primary
education than they did in 1390, The percentage of public expenditure devoted to
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primary education in relation to GRP has increased in every region except Central Asia and Central and Western
Africa, with the median average for all regions ranging from 0.8 per cent to 2.2 per cent in 1980, rising to 1.3
per cent To 2.3 per cent in 1998,

Nespite these improvements, however, the overall proportion of public expediture spent by countries on
primary education amounted to less than 1.7 per cent of GNP in 1998, One tenth of the countries studied
reporled spending less than 0.7 per cent, and one tenth more than 3.6 per cent.

lll - Teaching resources for primary education:

The number of pupils per teacher varies enormously on a glebal scale, from a low of 9:1 to a high of 72:1.
In 1998, 75 per cent of the countries reporting had pupil{teacher ratios below 37, & small improvement since
1990, AL Lthe same time, the number of countries with pupil{teacher ratios zhove 50 increased slightly, and now
represents around 11 per cent of those countries where such data are available. Most of these countries are in
Africa, although high ratios were zlso reported in South and West Asiz. The highest ratios are found in Central
and Western Africa, where the average (medizn) pupil/teacher ratio rose fram an already high 50 in 1990 Lo
B2 in 1998

Of the countries examined, half state thal at least 90 per cent af their teachers are qualified, and that 75
per cent hald 3 teaching certificate.

IV - Adult Literacy

The number of illiterate adults fell from 895 million in 1990 to 880 million in 1998 and this downward
trend has been more marked among women than men. This represents a 5 per cent increase in the number of
adults wha can read and write since 1980, rising from 75 per cent to B0 per cenl. The literacy rates for young
people aged 15-24 increased slightly from 84 per cent to 87 per cent between 1990 and 1998,

However, despite the gains made by women in this area, there is still a long way to go in terms of gender
equalily. In 1950, there were 8 (iterate females far every 10 males and this rate saw only a slight improvement.
over the decade.

The results presented in this report provide not only a global overview of the trends in education over the
last decade, but also set the baseline for the goals to be achieved in the next.
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Primary Education

Finance
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A changing world population:
global demographic trends

ccording to the |atest revision of population
Aprﬂ_iections made by the United Mations, the

world's population numbers 6.1 billion in year
2000 [this is the middle estimate of three scenarios),
This figure is cignificant when compared o the
population of the world al the beginning of the last
century - 1.5 billion. The growth accelerated
throughout the first hall of the twentieth century and
reached a maximum level of 2.1 per eent per zannum
between 1950 and 19700 A gradual slowing since
then has resulted in a current rate of increase of 1.3
per cent. The decrease will continue because of the
reduction in size of the population of reproductive
age and falling fertility rates.

Global demographic trends mask a very great
diversity of situations with growth rates of 3 per cent
per annum not uncomman in the less developed
regions, especially countries in sub-Szharan Africa
[Table 110 This translates into 3 rise of 128 million
peaple over the decade in this region of the world
alone. The population growth in less developed
regions has meanl that their share of the world's
population has increased. Fight out of len people
currently live in the less developed regions. This
proportion will continue to grow hecause the fertility
rates af these regions are higher than those of more
developed regions [Table 1.2).

In addition to the large differences between the
more and less developed regions, there arc important
variations between different countries within the less
developed regions of the world. Countries in Lalin
America and the Caribbean have made substantial
progress towards population change with an average

Demand
for Education

The achievements and failures of the past
decade with respect to education should be
interpreted in the light of the chariges to the
social, economic ond political order. The
1980s have been charocterised by
tumultuous change - for example by large
scale political changes in Central and
Eastern Eiirope, by economic shocks in East
Asig, by the AIDS epidemic in sub-Saharan
Africa, ond by the eruption of new ethnic and
religious confiicts across the worfd. Afurther
important foctor which is criticol to the
interpretation of the educational progress is
the changing numbers of children ond their
distribution across the world. The absolute
numbers of chifdren for whom education is
needed affects the resources required but a
country's obility to provide the education will
also depend on the size of the group of
chifdren relative to that of the working
population.

nurnker of 2.8 children per woman, Countries in Asia,
in particular East Asia dominated by large countries
such as China, Indonesia and Thailznd, have also
achieved a fast pare of demographic transition. The
overall fertility rate for this region is 3 children per
woman. In South Asiz demographic changes,
althougn significant, remain less spectacular with
fertility levels of 3.5 children per woman. Sub-
Saharan Africa has only recently seen decreases in
fertility rates and continues to display high fertility
rates at around 5.8 birlns per waman.
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Table 1.1 - Trends in the world's population in millions by region

Worldl 2521 S268 G055 7154
More developed regions a1z 1148 1158 1214
Less developed regions 1708 4118 ABGT 59410
Sub-Saharan Africa 161 G2 LAEB BaS
Morsh America iT2 282 310 343
Latin amearnica/Canbbean 167 440 519 531
East Asia‘Pacihic S86 1614 2034 ag2ai
SoulhfWesl/Cenlral Azia S06 1255 15G7 1857 [
Arab Stales/MNoarth Africa 76 225 285 3ar
Eurcpe 5710 Fa4 ey B08

Source  United Mations (18998) Warld Papielahon Prospeats
The 19898 revision Merditm-varant projectians.

S =

Table 1.2 - Some demegraphic indicators by region 1995-2000

Total | Indant Life
fertility mortality gxpaciancy

rate | rate (s al birth
More developed regions ) 2] 5H
Less developed regions 3.0 63 63
Sub-Sgharan Africs 5.6 ar 50
Latin AmericasCaribbean 2.9 20 71
East AsiaiPacific] a0 a6 69
Soulh/WesliCenlral Asia 3.5 55 65
Arab States!Morih Africa 4.5 a7 Gk

il == !

Source @ United Mations (1953, World populabon prospects, The 1998 revisian
U Escluding Australla, Japan anrd New Zealand
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(Demand for Education, cont.)

lthaugh it is not the anly factor that has an

impact  on  population  growth  rates,

(mortality rates and immigration aisa play a
role), the fertility rate obviously is & major
dgeterminanl in population growth which impactls
upen the demand for education because of its effect
on the number of children Lo be accommodated in
school. Obvicusly a substanual growth in the
number af children makes the achievement of the
gozals of Jomtien that much more difficuit.

Except in North America and Europe where Lhe
fall in ferlilily started much earlier, all the other
regions expericnced an increase in the number of
children of primary school-age. The abrupt reduction
in Tertility which occurred in Asia has slready had
visible effects on the size of the school-zge
population. The primary school-age population in
Asia increased only slightly over the decade (o 2000
but will fall in the fallowing decades. The number of
children of primary school-zge is estimated 1o reach
362 million in 2000 and is projected to decrease to
337 millien by 2015, The fall will be greater in Fast
Asia than for the rest of the region.

Since 1990, sub-Saharan Alrica has had the
second largest population of orimary school-age
children of all the regions in the world. This region
recorded a substantial rise in this age group from
aver 82 million in 1950 and rising to 106 millicn in
2000, In spite of the deceleration of the rate of
increase in the population of children of primary
school-zge the projection for 2015 1 139 million.

Statistical Document

Since the costs of providing education fall on
those of working age it is useful to examine the size
af the population aged O-14 years relative to the
size of the population aged 15-64 vears. All the
regions of the warld cxperienced a fall in this ratio
aver the period since 1990, Mot surprisingly the fal
is moest marked in Fast Asia and the Pacific where
the ratio fell from 46 per cent ta 30 per cent and in
Latin America and the Caribbean where it fell from
61 per cenl to 39 per cent, South, West and Centra
fsia and Lhe Arab States occupy intermediate
pasitions whereas sub-Saharan Africa is the region
where the dependency ratio falls less, from B8 per
cent to 72 per cent, [were the population to be
evenly distributed across cach age group, this ratio
would be 30 per cent),

he hurden of praviding education will remain
appreciably high in sub-5zaharan Africa beyond 2015
carnpared with the other parts of the world thus
exacerbating the problems in achieving universal
access to education in a region where resources are
scarce. In Asia on Lhe olher hand, znd o some
extent in other parts of the world, the fall of the
primary school populaltion should facilitate the
achievement of universal primary education. In
countries where 21 the children of primary age are
already in school (Ching, Indonesia and certain
countries of Latin America and the Caribbean as well
a5 developed countries), alling child numbers will
make it possible to release resources to improve Lhe
quality of primary education and also to develop
access ta other levels of education.
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Figure 1.1 - Trends in the primary school-age population by region, 1980-2015
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Aespanse rate’ 136 countries

Although countries were gsked o report an off enrly
childhaod pragramemes (rresgective of the funding sounce,
it showld be recognized that the sources of informotion on
non-publicly funded programmes con be weok. There are
some concerns about the quolity of the data reloting to
sarly childhaad grogromimes due to difficulties of ensuring
that definitions are apolied in o compareble wow The
definition incluges the requirement that, to qualify for
inclusian i early childhood development, programmes
orgonized learning qotivities showln form of legst 30 per
cent of the progromme of care. Obviously this requires o
sophisticated system of dota collection within countrics,
For these reosons, we would urge coution i the
inferpretotion of some af the dafa reloting fo porticipation
int cody childhood programimes.

nere are an estimated 104 million children enrolled
,wnich is

a 5 per cent incresse over the 99 million enrelled at
the starl of the decade. The rise in enralment was higher
in less developed regions - from 56 million to almost 71
million owver this period. It is noet surprising that the less
developed regians =aw 2 greater increase owing (o the
growth in numbers of young children in this part of the
world and the fact that a lower proportion of children
were enrolled in early childhood programmes at the start
al the decade, The gross enrolment ralios in the more
developed regions rose 3 percentage points to 74 per cent
during the assessment period. In contrast, gross enralment
in transition countries dropped from 21 million to under 11

in early childhood programmes

million, representing 2 fall in the rates of children enrolled

in early childhood prograrmmes to only 45 per cent. In all
regions of the world the proportion of girls enrolled in
carly childhood programmes rose relalive to hoys.

The pattern of enralment in these pragrammes was
extremely variable across the regions both in the levels
and the change in levels over time |, Some regions
(Central Asia, and Central and Eastern Furope) showed
steep declines in enralment; others (Latin America and the
Caribbean and Sauth and West Asia) showed substantial
increases in enrolment levels; the rest of the world
experienced more modest increases.

There was remarkable wariation of enrolment at the
regional level with a difference of over 70
percentage points belween the highest and lowest
enrolment rates in every one of the five regions shawn,
The greatest varition occurs in sub-Sanaran Africa where
gross enralment ratios range fram the Congo with below
1 per cent to the Seyehelles with over 117 per cent. Most
countries in sub-Saharan Africa have very low rates of
enralment i early childnood programmes as illustrated by
the lowe median of 3 per cent for this region.
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Table 2.1 = Mumber of children enrolled in early childhood
programmes and gender disparities, 1990-1998

Mumber {in millions) | Gonder panty index |

| 1990° 1998 | 1980 1998
Wl g9 104 0k R
Mose gqavelsped régiens 22 £ {1LHR 1.0
Lass developed regions 6 Tl R n.an
CHuanbias in Iransiltia: 21 t nH3 .16
RBuh Sakaran Alrica 4 5 0.4 1o
Morth Amari ssleern Enrop 20 22 0.Ha .59
Latn Amencalinarnsbann T2 17 i o492
Central Asia s o 0.7 .44
Eazi Az acilic Al ER G .20
Soulh and West Aaia 5 -] i ooan
Acab SratesMor alica € 2 ¥ ooRn
Senha 2od Eastern Evrope 21 12 (ol Y| a3

Figure 2.1 = Trends in the gross enrolment ratio in carly childhood
development programmes by region, 1990-1998
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Figure 2.2 - Gross enrolment ratio in early childhood development
programmes, 1998 [(median value and variation within regions)
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elopment substantial, ranging from an increase of less than
oneg percentzge poinl in Belarus to almost 44
percenlage points in Haiti, Similarly there was
substantial wariation in the level of decrease

here is wide wvariation across countries as amangst the remaining third of the countries with

regards early childnood programmes, The the greatest fall reported by Kazakhstan st 37

gighty countries which provided data enable percentage poinis. A number  of  countries
us to examine the change in gross enrolment ratios experienced increzses or  decreases in gross
pwer the assessment period, OF Lhese countries Two entolment ratios of more than 15 percentage points
thirds experienced a rise in their enrclment ratios belween the early 1990s and the latest reported
though the variation in the level of this rise wzs data

A small number of countries provided data which permitted the analysis of education provision within the
country. Two such exampoles demonstrate thal nationzl data can mask wide variations in the educational
circumstances of children from different arezs. There is a persistent discrepancy over the decade in relation
to the enrolment of children in early childhood programmes between Lhose in urban and those in rursl areas
of Bolivia

Camerocn data by provinee also reveal substantizl differences in the enralment of yvoung children in
early childhood programmes. Although there is slight evidence of a reduction in these discrepancies between
provinces over the seven years, this has been accompanied by an overall small fall in the percentage of
children benefiting from such programmes . The variation across the country remains very large with
gross enrolment rates for children in the two provinces Centre (30 per cent) and Littoral (21 per cent), which
include the cities of Yaounde and Douzla respectively, compared to less than one per cent in the extreme
narth.
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Countries 1990 {1 '_Qéfé._'i Variatian
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Bewponse rate: 37 cnuntries (Hirme sedes

wo-thirds of the 32 counlrics experienced
nereases over the assessment period in the
proportion of entrants to primary education
who had participated in early childhood programmes
. Such increzses ranged from under 1
percentage pomt in the Syrian Arab Republic to a
rise of 26 percentage poinls for Bolivia where almaost
58 per cent of children entering primary school in
1998 had completed at least 200 hours of pre-
primary education. Mot surprisingly there are high
values of this indicator in countries where there are
high levels of gross enrolment in early childhood
Brogrammes,

Similarly, countries such as Mexico, Faraguay,
Thailand znd Viet Mam, which cxperienced high

growth in their early childhood programmes aver the
decade also saw rises in Lhe number of children
entering primary school having benetited from these
which

experienced falls in the gross enrolment ratios also

programmes,  Hall  of the countries
reparted that fewer children entering primary schaal
had attended only childhood programmes. However
a small number of countries reported conflicting
data with rises in gross enrolment ratios but Talling
levels of expericnce amongst primary entrants
{Kyrgyzstan and Sao Tome and Principe] or vice versa
{Qatar]. This indicates a lag in changes taking effect
or more complex patterns of attendance in early
childhood pragrammes.



Talle 2.3 - Percentage of new entrants to grade 1 who attended some form
of early childhood development programme, 1990 and 1998

Countries with low levels in 1990 1890 1998 | 1990-1998
|
Saudl Arabia B 21 10
Azerbsidjan 23 24 -3
EBahrzin 20 43 23
Banin 3] fi ¥
Bosnia and Herzegoving 8 4 -
[ jitzeodi 4 3 -1
Jardan a5 a8 13
Kyroyzstan 3 s} 2
Libyan Arab Jamahiriva a 4 1
Faraguay 21 43 22
Sao Tome gnd Princips 20 ke, =
Syrian Arab Bepublic 7 7 0
Tajikislan 14 i -7
Toge A 2 -2
Yemen 3 4 l

Countries with middle or high
levels in 1990

Antigua and Barbuda 84 9z 8
Bahamas 1040 100 L]
Barbadass 73 B9 16
Balarus a4 100 fi
Bolivia 32 LE 2
Costz Bica 57 74 17
Lniled Arat: Emirates 63 T2 ¢
Ecuacor 34 44 14
kKazakhstian ) 249 -74
FMarocoo Gd 70 o
Mexico 73 21 18
M 100 1010 4]
Cratar a0 A5 -5
FRepubhic of Kaorea 56 ris] 20
Seychailaes 10302 100 (#]
Thailand A a4 23

it 13
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| - Access to Primary Education
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Apparent and net intake rates (Indicators 3 and 4)

Resprrme Rate - 108 countries for mdicgtor 3 ang 106 rountres toe Ingicaton 4,

of primary caucation nas grown steadily since 1990 1n

all less developed regions (Tabie 371 In these regions
tmken a5 o whole, the number of new entrants increased
from 106 million in 1995 1o 117 million in 1538, a rise of 11
per cent in relative terms. The declines obserad in Central
Asia and Central and Eastern Europe were parthy due to a
recuction in the population cohort at the official entry age,

T he absolule number of new entrants 1o the first grade

An increase can also be observed in the level of the
apparent intake rates in the different regions, In the less
developed regions as a whole, the apparent intzke rate rose
[rom 106 percent in 1990 10 112 percent in 1998, This trend
resulted from different recional pattemns. Apparent intake
rates reacherd or exceeded 100 per centin Fast Asia and e
Pacific, South and Wesl Asia and Letin America and the
Caribbean, and reflect the potential  capacity  to
accommodate all children of the official entrance age. The
rate in sub-5zharan Afnca, 81 per cent in 1958, refiects
shorteomings in education prowvision,

The analysis of apparent intake rates by gender in less
developed regions suguests that rates were generally higher
lior boys compared fo girls during the period, However, many
countries in the Bast Asia and the Pacific and Latin Amernica
and the Caribbean regions had high levels of gender parity

Apparent intake rates wvaried widely across the
less developed regions, but reflected greater
homooeneity in Central Asia and Central and Fastern
Europe (Fig, 3.1).

Met intake rates for responding countries (R 3.2

Amary educa
d on the total

I

shows that the median level of s indicator is 34 per cent
in sub-Saharan Africa, 73 per cent in the Arab Skates and
Worth Africa, 87 per centin Latin America and the Caribibean,
66 per cent in South and West Asia and 88 per cent in the
Fast Asia and Pacific region. Sub-Saharan Africa 15 also
marked by wide variations in both apparent and net ntake
rates, Low net intake rates reflect the fact that many children
tlo nol enter sehool st the official age.

The comparison of apparent and net intake rates
suggests Whak a large number of entrants are actually older
tran the official entrance age. The ERS country reports oled
some of the factors underlying late entry into primary
education, including economic hardshp, paid and unpaid
chilg labour, distance from school and access Lo
transportation. In certain cases, increases in the number of
‘olcer’ entrants may be interpreted positively as Lhey result
fram literacy campaigns, mobilization eforts related to Lhe
achievement Education for All goals, or other attempts to
shimulate demand for education and Lo prepare schoal
systemns to accomodate children who have already passed
the official entrance age.

10 ceunlries provitled fata an the appanear islake s, Regiunal agaregstiees sede ez bulated by cambining Lie EFA caziwith 0% dats far 5d conrtness e werp mg dela bor 10 caur tries
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Table 3.1 - New entrants to first year of primary education by region, 19490

and 19498 (in millions)

Regian

1980 1998 Variation
Total : Tatal N T840-28

| millions) o is (i miflizngs Ll %)
wWorld | 124 46 114 45 &
Mare developed regions i1 AE 11 45 o
Lass develaopad regions LG 4E 117 46 11
Countries in transitian 7 &8 =] a8 -3
Bub-Saharan Alnca N A 13 L a3
Lane AmergalWestern Europs 13 245 14 af 1a
Danlral Asis 2 e 2 ai hl
Cast A a'Facilic s o 41 s 4
Soutr et Woast Akia an e Al E =
Arab S Rorin Adrica [ i LS wi i3
Cenlr Eastern Eurapn A L FH 2

”ﬁ:é :.:. :ﬁoq?%

Figure 3.1 - Apparent intake rates, 1998 [median

value and variation within regions)
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Il - Trends in Participation in Primary
Education: Gross and net enrolment ratios

(Indicators 5 and 6)

Rresponse Rate 144 countoes Tor Indicazor 5 and 726 eountiies for Indicator &

Enrolment ratios help to monitar fwo {mporton!
issues thot are essentiol to Education for ANl First, the
gross enroiment ratio con assess whether an
cducationol system hos sufficient ecopocity to meet
the needs of universal primary education. Second, the
net enrolment rotio shows the propertion of primary
school-age children wha are enrolied or out of
school. The abjective of wuniversal grimarny educotion
implies the reafization of o net enralment ratio equol
ta 100 per cent,

wouring the last thirty vears, there has been a
| steady increase in the absolute number of
“enrolments, The total number of pupils in
primary education rese from 411 million in 1970,
539 million in 1990 to 681 million in 1998 (Tiq. 1.3].
Since 1980, primary enrolments have increased hy
an average of 10 million each year. This is almost
twice Lhat recorded in the 19805 when the average
annual increase was about 5.7 million children.

This trend is largely due to progress among the
less developed regions, 25 the more developed
regions have largely succeeded in achieving
universzl primary education. Indeed, for the group of
less developed regions, the tolal number of

Education for All Year 2000 Assessment - Statistical Document

enrolments grew from 313 million in 1970 to 508
million in 1990 and to %89 million in 1998,
accounting for 76 per cent, B3 per cent and 86 per
cent of enrolments in the world (T, 3,40, Among the
less developed regions, the expansion of access to
education grew more rapidly than demand, but the
rate was not sufficient o achieve universal orimary
education. In the East Asia, Pacific and Latin
America and the Caribbean regions, lower fertility
rales greatly contributed Lo progress fowards
universzl primary education, This was not the case in
other less developed regions, where demaographic
pressures continue to undermine efforts to broaden
aceess to education,

The paositive global trend was accompanied by
declining enrclment in some countries. In the case
of Likeria, Congo, 5ri Lanks, Jamaica and Myanmar,
the numoer of enrolments fell by maore than 10 per
cent from 1990 to 1998, In certain countrics, in
particular in East Asia and the Pacific (Thailand,
Republic of Korea), Central Asia and Central and
Fastern Europe, the decline in cnralments can he
explained by a reduction in the size of the school-
age cohorl as 2 result of declining birth rates.

*Fenicrs ayyregates wers supplemensed by LS data - 43 counlrivs for Indicatar b (data wnesailable for O cognenes) and a1 for Irgcatar § (dsm anaealalie fur 27 ceuntfies)
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Figure 3.3 - Global trends in enrolment numbers in primary
education, 1970-1948
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Figure 3.4 - Distribution of primary enrolment numbers by region, 1990 and 1998
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[Gross and net enrolment ratios, Indicators 5 and 6, cont.)

a) Trends in gross enrolment ratios in primary education

Enralment and population trends, when transloted Info terms of enalmen! ratios, better situate countries ond
regians with regord fo the gonl af sniversal prirmary education.

In less developed regions as a whale, the gross enrclment ratio in primary education remained relatively
stable during the 19905, when the ratio grew from 83 per cent to 96 per cent, Latin America and the Caribbean,
Central Asia, Central and Eastern Europe and South and West Asia gained at least five percentage points
relative to 1990 levels (Fo. 3.6 With gross enrolment ratios exceeding 100 per cent throughaout the period,
Latin America and the Caribbean and Fast Asia anc the Pacific regions appear to be the only less developed
reqions with the spparent capacity to provide education for all school-age children, South and West Asia, with
a ratio of 91 per cent in 1998, has made some progress in meeting the education needs for school-age children.
For the Arab States and North Africa and sub-Saharan Africa, low gross enrolment ratios showed little change
over the period. The ratios of 85 per cent in the Arab Stales and 75 per cent in sub-Saharan Africa reflect
continuing difficulties in respanding to the polenlial demand for education which is driven by rapid population
grovith.

At the same time, in the Arad States and MNorth Africa region three-quarters of Lhe countries had gross
erralment ratios higher than 90 per cent in 1998, However, for some countries in the region, such as Yemen,
Sudan, Djibouti and Somalia, the gross enrolment ratios were particularly low or fell during the period. It is
impartant to nole that these three latter countries are situaled geographically in sub-5aharan Africe where
ralios are generally lower,

Only fourteen of the forty-five sub-Saharan African countries (representing 20 per cent of the region's
school-age population) have the apparenl capacity to provide education for all children. About half of the
countries have ratios that are lower than the regional average, i.e. less than 73 per cent. Here, areat efforts
will e required 1o guaranice thal every senool-age child has a place in school,

b) Trends in net enrolment ratios in primary education

The abjective of universal primary education implies the realization of o net enrolment rotio equol to 100 per
Cem

The East Asia and the Pacific region is close Lo meeting the goal of universal primary education with a net
enrolment ratio of 97 per cent (Fig, 3.7, As this region represents the largesl share of the world's school-age
pepulation, its high level of enrolment has influenced the global enrlment trend considerably, The Latin
America and the Carivbean region showed the greatest growth during the period, with an increase in the net
enrclment ratic from B4 per cent in 1990 to nearly 94 per cent in 1998, The level of netl enrolment ratios in
Central Asia and Central and Eastern Europe [respectively 92 per cenl and 93 per cent in 1998) alsa rose,

In the alher less developed regions, net enrelment ratios are still relatively low (below 80 per cent), despite
some progress recorded during the decade. The South and West Asia region increased its ratios by seven
percentage points, reaching 74 per cent in 1998, In sub-5Saharan Africa, the net enralment ratio grew from 54
per cent in 1990 to 60 per cent in 1998, For the Arab States and Morth Africa, the net enrolment ratio rose
only slicghtly, by 2 percentage points, to 76 per cent since 1990

Comparison of gross and net enrolment ratios [Fig. 3.8, indicating the proportion of enrolled pupils not in
the official school-age pepulation group, shows that despite a genersl decline obhserved between 1930 and
1988, this proportion remains rather large, This is particularly the case in sub-5aharan Africa (20 per cent),
South and West Asia (19 per cent) in Latin America and the Caribbean (18 per cent) and in the Arab States and
Marth Africa (12 per cent).
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Figure 3.6 — Gross enrolment ratio in primary cducation by region, 1990 and 1998
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Figure 3.8 - Proportion of pupils outside the official primary school-age group,
1990 and 1998
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(Gross and net enrolment ratios, Indicators 5 and 6, cont.}

c) Declining numbers of out-of-school children

The number of out-of-school children is bosed an the frends in pet corolment rotios and the school-age population.

Based an nel enrolment trends, on 2 global scale the number of cul-of-schoal children fell from 127 million in 1980 (2 113
million in 1998 (. 9] Ninety-seven of every 100 out-of-schial children live in less developed regions and nearly 60 per cent
of thern are qirls [approximately 57 million). The number of out-of-school children is declining in all regions except sub-Saharan
Africa and the Arab States and North Africa,

Figure 3.9 = Mumber of primany school-age children in and out of school by region, 1990 and 1998

s

i)

Fositive enrolment and demographic trends in the East Asia and the Pacific and Latin &merics and the Caribbean regions
have helped to reduce the overall number of children not in schoel. To 2 lesser degree, progress has also been mace in South and
Wiest fxia. In the Srab States and Morth Africs, the number of out-of-schoal children incroased from 9.2 million in 1990 10 103
rillion in 1598, in spite of a slight increase in the net enrolment ratio. This was due to high rates of populstion growth,

The sub-Saharan Africa region has the lamest proportion of out-of-school children, e, 40 per cent, which cormesponds to
42 million children. Over the decade, the number of out-of-school children continues to increase in this region despite notable
gains in the net enrolment ratio. In slmost one-third of the countries in the sub-Saharan Afica region, B0 per cent or more of
children are nat in schoal and in more than kalf the countries the propartion is above 30 per cent (Fg 2101 The situztion is
relatively mare positive for other developing regions where there are few countries in which the proportion of out-of-school
children exceeds 30 per cent. This is true for anly bwo countries in Latin America and the Canbibean, three countries in the Arab
States and North Africa and one country in South and West Asia.

Accounting for differcaces in the estimates of out-of-schoo! children

The number of pur-af-schoo chidren cited In this report - 703 eullion for the worke gnd 110 milion in less develgped regions in 1995 -
differ from estimotes froen the UNESCD Institute for Smtistics [UIS) and UNICER which are 83 million in 1595 gnd | 30 millian in 7990
for fess developed regions respeotivedy, The differences in these figures con be cxplained by the methadoiogy used ond the differont
sawrces of populalion doto, The LIS estimates the number of out-al-schood chitdren based on the offical schaol-age population specific
to the edvcationo! slructure of indfvoua! countries, aloog with popuwlalion doto based on officio! Unitred Notions estimotos, The figures
presented in this report ore Based on the same methoaoiogy wsed by the D5, but the estimates for the school-oge populotion one bosed
an population doto prowioed by countries to the ERA 2000 assessmenl. In contoin countries, these popolotion estimotes oiffor groothy
fram United Notions estimotes, The UNICEF figores are bosed on o methodalagy that uses o stondard schasi-0ge group (& fo 17 wenrs)

for ol countries, which does rot toke oo gecoun! netiono! differences in the definitian of the officiol primony school-oges,
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Figure 3.10 - Proportions of children in and out-of-school by region and by country, 1998
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(Gross and net enrolment ratios, Indicatars 5 and &, cont.)

d) Gender disparities in primary education

The elimination of disparilics is an essential step towards universal primary education, These include
disparities according to gender, social class, income, ethnic or language group or geographical location
(e.g-urbanfrural, by regions or districts). As part of the EFA Assessment, countries provided indicators
disaggregated by gender and location (urban/rural).

The reduction of gender disparities is reflected by the gross enrolment ratios. At a global level, the
proportion of girls enrolled in primary education, regardless of zge, has steadily increased Lo Lthe point that it
almast equals the proportion of girls in the totsl school-age population. Despite the progress made in the
absalute number of girls enrolled, however, the net enrclment ratios of qirls remain lower than those of boys,
especially in sub-5aharan Africz, the Arab States and North Africa, and Seuth and Wesl Asia. This suggests that
school-age girls have lower access to primary education compared to hoys in the same age-group Tanie 37,
Belween 1990 and 1998, the gender gap decreased in all of the less developed regions except for sub-Saharan

Mfrica,

State disparity: India

There were wide variations in enrolments by state and gender in India in 1997 (Fig. 5.11], which give rise to
several conclusions, First, net enrolment ratios amaong qirls differ vastly by state, from as low as 36 per cent
in Uttar Pradesh to as high as 94 per cent in Assam. The difference in net enrolment ratios by gender at the
national level is fairly wide - 78 per cent for boys compared to 64 per cent far girls. There s, howewver,
substantial variation among the thirty-two states. Generally, the gap between boys and girls declines with
higher net enrolment ratios, but not always. Two regions among the ten with the highest net enrolment
ratios, Madhya Pradesh and Tripura, show lower levels of gender parity than other states with lower net
enraiment ratias.
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Table 3.2 = Met enrolment ratios by sex and gender parity index by region,
1990 and 1998

Fegion 1990 1998
7 Gand . Gand
Boys Girls I-‘arlf;lnedrax _B_UEE 515_ _Parlfl:'jl:clie_x

Viorid 84 7E Q.91 a7 aa 0.83

Maore develogped regions a7 a7 1.00 =l o4 1.01

Less developed regions g2 73 0,89 BB 7a 0.81 |

Countries in transition 1 &1 1.00 a6 96 1.00 ,i
i

Suh-Saharan Africa 50 50 0,54 =1 54 .52 §

Latin Amarica/Caribbsan a5 G4 0,949 R 43 0.98 I

Central Asia av &89 1,02 a 1 1.01 |

Ezsl Asia/Paciiic a7 a5 .98 a7 a6 0.9% 1

South and Weas1 Asia 75 59 0.78 74 &7 .85

Arat Stales/Marlh Africa az 65 0.7 B 71 0.82 ?-

Gentull and EasleiniEyrbee | &g 0 ek | 995 o5 A '

Figure 3.11 = India: Met enrolment ratios by gender and by state f e

and territory, 1997 i
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Il = Internal Efficiency of Education Systems (Indicators 12, 13, 14)

The gouls of Education for AN extend beyand the enralment of ofl children i schiool to ensuring that pupils
grogress through the system and acgidre the bosic skills ond competencies thot enable them to develop persanal,
citizenship ond livelibood skills. Thus, speciol aftention 5 paid to the analysis of the internal efficiency of
education systems, which reflects the dyriamic of different 'events’ gver the schaol cvele: for exomple, promation
o subsequent gragde, repetition of o grode, drog-oul or groduotion.

Schaol 'wastage, which s derived from repetition ond drap-out rates, can constitule an importont abstacle
to the realization af the goals of Education for AN Repetition can be seen as reflexion of guality of education,
The inefficient use of school resources hos o significent impact as the presence of lorge numbers of repeaters con
prevent other eligible children from gocessing schools, Repetition increases the number of pupils per class and
thus leods to higher schooling costs. When pupils leave schoo! before the end of the term or the finol grode of
primary schoal {drop-oul] they are less [ikely to have pbtoined basic competencics, including literacy and
numeracy skills,

The odvantoges or disodvantages of repetition are [n foct o motter of debate between those supporting the
position of holding bock students wha have not mastered the curriculum and those who suppart outomatic
promotion. Most studies which hove focussed on this issue hove concluded that repetition doesn't always
promote better learning autcomes. On the contrary, it negatively effects pupils who repeat ond con lead to drop-
ouls,

a) Trends in repetition rates in primary education (Indicator 12)

Respansa rale @ 36 counlres

he repetition rate measures th

Between 1990 and 1998 the level of repetition i in
fell in most countries, i.e, in twenty-nine of the
thirty-six countries that provided data (Fa. 5.020 In
seven countries, the rate of repetition increased or
remained stable. Amaong those countries where the
rale of repetition fell, mare than half had an average
rale thal exceedec 10 per cent in 1998,

Despite the general decline, in a number of
countries the levels of repetition remain extremely
high: nine of the thirfy-six countries have an
average rate of more than 15 per cent.
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Figure 3.12 - Trends in the average rate of repetition in the first five years
of primary education, 1990 and 1998
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b) Trends in survival rates to fifth year of primary education (Indicator 13)

Response rate: SR countnes for 1998, 26 counties (1990 a1 19%6)

School efficiency, in porticular the survival rote,
shouwld be analvzed in relation to the lovel of pccess
(e, the intake rates), (v foct, o schood system may be
very efficient in terms of completion rotes, but [t maoy
admit only o smoll aumber of pupils. (n this case, the
fevel of phserved afficiency refutes only o o certain
prapartion of the school-age children, while a great
number of these children are not in school,

The data available indicate that the problem of

The sunvivol rote to Grade 5 meosures the
pereenmge of o cohort of pupds who are.
' eaned in the first grode of | primary edueatmn_

inagiven schoof vear and whﬂ eventually reach
Emde 5. Its purpose is fo assess the holding
_power' and internal efﬁmean of an education
, e, the extent. to which the system can
retain the maximum number of pupils until.
 Grade 5 and therefore avold early drop-outs.
The achievement of five ) yeam of primary schoof
has been defined gs a minimum requirement
fer an mdmdua! to become -':temte farhfe. .

survival until primary Grade & is still @ pressing issue in many less developed countries, In certain countries,
such zs Camboedia, Colombia, Comoras, Indiz, Lao People's Democratic Republic, Madagascar, Pakistan and
Toge, more than 40 per cent of pupils left scheol befare reaching Grade 5 (Fig. 2130

c) Trends in the coefficient of efficiency (Indicator 14)

Responae rate: G3 countrics for 1G98

The coefficient of efficiency reflects the combined
impaet of repetition and drop-out on the internal
efficiency of the school system, The idea! value of the
cocfficent is 100 per cent, corresponding to o
sifuation where ofl pupils progress and complete the
schaal cycle, nelther repeating nor dropping out, A
coefficient that is lower that 100 per cent indicotes
some fevel of wastoge.

There s wide variation in the level of efficiency
between countries, even among those in the same
region [Figo B.74) For instance, in seventeen
countries of sub-Saharan Africa where data are
available, the coefficient of efficiency ranges from
38 per cent in Mozambigue to 98 per cenl in
Mauritius.  The majority  of countries  have
experienced increased efficiency during the 1%20s,
and among the B3 countries that provided datz for
19898, 52 countries had coefticients higher than 80
per cent and 16 cauntries had coefficients of 90 per
cent or more,

ﬂ?e i:creﬁ' r:renr of eﬁ" eiency refers to the ideal
_{opt.rmaﬂ number of pupil-years required {ie.
the absence of repetition and dmp-ﬂurj.- to
pmduee a number of graduates from a gaven
pupil. euhart in primary edumtmn expressed as
f pupil-
years wpent fo produce the same number of
graduates. The coefficient of efficiency is o
; thetic mdrcntur of the mtemaf e |
| edueafmn :wstem

a pemenmge of the ac tual numher

Finally, contrary to what has been abserved in
enralment ratios, gender disparities at the national
or regional level are minimal with regard to the
internal efficiengy of the education system, and
slightly favor girls in the majority of cases. In
general, girls repeat at the same rate, if not less,
than boys. The same is Lrue with regard to the
survival rate to primary Grade 5.




Figure 3,13 - Percentage of pupils surviving to Grade 5, 1998

Vittiaa
Conte tTkscpes |
Logoma |
Bussw Fures |
N

tharat

Toga
LM
R TOT R

Colia

G |

Barecn
[ Tt
Taramy
LR L]

Rategat
Fatertnan ine Tar
dentur

wommt

ke Arann

Lt dink Urrreates
Than

Ak

Eqsive

Fyran iR

lirean

Lalumn

B
)
Dhasran
Iratai
Pricnine

Rlilasniy
Rl & Ko
it war
Yregeallsline
Rz

Fii |

1020 i d

inmen
Fripenes

WAL

et AL

Faz PO
Camboada

e ahar A

& Decade of Education - Primary Education

o

Lapn e Dt e

Fras ErpaNneh Alera

ETE R ]

e T e T

o P s S Teach vy G S

“a pipe s maETg Ninen

e
SR

S
e
e

if-
.

o

e e e e
B
ery

b

PR

o
2 Qﬁ‘?

o
S

RS e e
£

St e
5
S
Sl
i
e

e

S e
"5§§§&% %z%%
=

i

e

o
o

}:0-‘5'?
G

i
N
i

e

i

=
.
i
i
G
5
o
i
G
i
"M@
Gk
i
i

Entefatran Gl St Covinal Zinal
Al Fth Alrcg Ask AsaFacite
1FAs fag] = 1

- Maximum
winimam -

< Wadian

Soulh and
Wesl Sl
&Y




34

34

Al three finance indicators in this chopter are offected by externol foctars which can make it difficult to compaore
couniries - especially thase in very different circumstances, ln garticular, they are dependent on: the duration of the
primary phose of education in each country (which in this report varies between 4 and 8 or 9 years between countries);
the number of childven of school-age in the populotion - the ‘demand” for education - or, at leost, the proportion of the
demonid which is octually met [thot &5, the octual number of schoo! ploces provided), the levels of teachers’ solaries and
ather rerunerations; the countne's obility to ‘offord” to poy for education os indicoted by the level of GNE per capita and;
the level of financial suppont from the privite sector which can be large in some countries,

Resgonse rate: 237 countries (Time senes)

alf of the less developed countries which

provided data for this indicator reported public

spending on primary education of less than 1.7
per cent of their GNP in 1998, One tenth reported
spending less than 0.7 per cent and one tenth over 3.6
per cenl. The variations reporied between regions are
quite large although they have narrowed over the
assessment period: the median values for cach of the
nine regions for which data are available were between
0.8 per cent and 2.4 per cent in 1990 and between 1.3
per cent and 2.3 per cent in 1594

There are, however, laroe varations within regions
ranging between aboul 1.5 and 3.5 percentage points
between the highest and lowest reported valuss. Within
sach reqion, these variztions are as great or greater than
the median value itself, In 1958, the largest variations
reported wilhin regions were in Cenlral and Western
Africa (3.5 percentage points) and the Caribbean [3.0
percentage points). In four of the nine regions the gap
between the highest and lowest spenders has narrowed
over the assessment period. In zll of these cases the
maxima reported decreased - cspecially in the transition
countries of Central Asia and Central and Eastern Europe
- although in Latin America Lthe larger factors in the

3 countney were added o che ERG gata from the WIS casnhinse

This (ndicator measures public current
expenditure on primary education [central,
provincial and locol] expressed os o
percentage of the GNP

reduction of wanation within the region were the
increases reported at the lower end of the scale.

Cowe needs to be token in interpreling these resuits,
for example, when attempting fo drgw conclusions about
figh levels of expenditure relative fo GNP It s true that
they may be associoted with high ratios of enrolment or
low pugil-teacher ratios, smallor clusses or relotively more
contact howrs between punils ond teachers - off of which
are generally reqarded as desirable features and likely (o
encavrage the provision of good guality educotion. Ye
high levels of expenditure con oocur even where
enralment rotes ore reloively low ar pupi! feacher ratios
ore relatively ligh ond require further analysis in onder fo
friterpret and undeestand the underying couses and
FEUSONS,

There remains o need fo supplement the indicalors
used fere with statistics which would moake it possible to
betler capture and wnderstand the voriations covered in
this surmery analvsis, The development of ossocioted
methodoiogies for onolesis will moke [t possibile [n futuee
to enrich understonding of the fngncing of education

thraughout the wotld



Figure 4.1 - Public current expenditure on primary education as a percentage of GNP, 1990 and
1998 (median values and variation within regions)
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Respange rale: BF counlaes (tme serios)]

This indicator reasures the nverage cost of o pupil in
primary education in relotion to the theoreticol
average income of individuals in each country Itisa
proxy measure of o country's obifity Lo offord fo poy
for edveotion ond avaids problems of inlernational
comporability that result if expenditures need to be
converied Lo g camman currency:

no 1998, the regional average [(median)
expenditure per pupil varied belween 8 per cent
and 20 per cent of GNP per capita in Lhe eight
regions for which data are available compared with
between & per cent and 19 per cent in 1990, All bul
one region - Central Asia - showed increases in the
median values reparted over the zssessment period

Responge rate: B countries [time scrics)

This indicator meusures the relative priatity given to
primory education within overall public expenditure
an education.

n 1998, the regional variations reported in the
proporiions of public education expenditure
devoted to primary educalion were not as grest
as for the previous indicator. In the ten regions for
which data are available, the average (median)
proportions of public expenditure devoted to

T voantry was aeden fam one LIS alakase,

indicating that expenditure per student had
increased relative to GHP per capita. This may have
been the result of real increases in expenditure per
pupil or decreases in GMP per capita or a
combination of bath, Mevertheless, in relalive terms,
the resulls suggest that countries have given a
higher pricrity to funding zllocated To primary
education aver the zssessment period,

fs owith Indicalor 74, greater wariations were
reparted within regions than between regions. For
six of the eight regions for which data are available
for Indicator ¥h, the wvariations within regions
widened over the assessment period. In the other
two regions - Central Asia and South and Western
Asia - the gap narrowed considerably but largely
because of wvery large decreases in the highest
reported values down from 37 per cent to 16 per
cent in Central Asia and from 28 per cent to 15 per
cenl in Scuth and West Asia

Indicator 8 is the share of public expenditure
an primary level compared to the whale of

the public expenditure of education.

primary education varied between ahout 36 per cent
and 46 per cent. The variation belween regions has
narrowed over the assessment period  with
reductions in the highest averages reported in 1990
ang increases i the lowest reducing the range
petween regions from 23 percentage points in 1990
to 10 percentage points in 1998, However, as with
the other finance indicators, the largest variations
were reported within regions



Table 4.1 - Public expenditure on primary education as a percentage of GNP
per capita, 1990 and 1998 (median values and variation within regions)

Median Intra-regional  MNumber of
variation countries
12940 1995 1930 1988

Southern & Eastern Alrica = 13 13 13 Ti22
Latin Amarica a 12 21 26 12:48
Cenlral Asia ig 11 25 ] G/
Eas1 Aszia 8 11 1z 14 Tz
South & West Asia 7 E 24 140 69
Caribheaan 1z 16 1t 15 gz
Aral StatesMarth Africa 10 =0 o 92 1020
Central & Easlern Eurgpe 14 17 12 13 G20

Tahle 4.2 - Public expenditure on primary education as a pereentage of total public expenditure
on education, 1990 and 1998 [median values and variation within regions |

Median [Intra-regional | Number of
variation i countries
1940 19948 1880 19498

Cantral & Wastarn Alrica 449 46 61 13] 11523
Southern & Easlern Alfnca 34 42 23 25 Tizz
Lalin America 41 47 a3 51 13419
Central Asia 26 36 as 54 G
East Asia 41 43 4 358 Bi12
South & YWest Asig 13 44 ab 45 Fig
Caribbean 47 45 ar 36 11712
Arzbh Statss/Morih Alrica 47 43 &7 A6 14420
Central & Eastern Buropa 349 dd 5153 Gl 720
Pacitc 4 as RO 57 714

Cme yagicn is 2arincladad i IRz 1abla a5 tha numbar al reporling counlres, (2 in lolal) is @0 lew
Dna couniy was acsded rom 17e LIS dalabase @ aomplele the CFA gata,




Kesprnne rase’s B3 counteies (one or ooth indicatars at least for 1994]

Bath indicalors ore meosures of the general quality of
the teaching staff meallable within primary schools
olthough neither takes arcount of competencies
gained fy teachers through their professional
experience ar self-instruction. Nov do they toke
oecount af ather foctors such as the working
experience ar status af teachers, teaching methods or
moterials, or the prevoiling caondifions in clossrooms,
all af which may offect the guolity of tcoching
offered. High propertions of gualificd ond troined
teachers are generally cxpected to indicale teaching
forces which are well-cquipped acodermicolly and
have the necessary pedagogical skills [o pass on
knowledge effectively ta pupils and hence Lo fmprove
their scholostic performonce. Since bath indicotors
gre hased on minimum notionol guolification and
troining standords, care should be taken in comparing
countries s these standords moy vary greotly

ne-third of responding countries reported
that all of their primary teachers had al least
the  minimum  academic  gualifications
required to teach in primary education in their
countries and eleven of these reporled that their
teachers had all recerved the minimum  teacher
training required, In some cases this may be because
the two standards are in fact the same. Nevertheless,

P Terther 16 cnuncnes have bese esgluged Bem this analyn seeao hey weporled ity o
Ligined Slmdicator 167 but rat otk

1w whicn sdnneals thaz they regard oo pmsasy-sehanl learhes as ¢

Indicator 9 measures the percentoge of
primary school teachers with ot leost the
minimum ocademic gualifications required
by the notional public outhorities for
teaching in primary education. These
qualifications are specified by the national
authorities af each country and, of course,
virry from country to country and moy or may
not be specific teaching gqualifications.
Indicatar 10, an the other hand, meosures
the percentoge of primary school teachers
who hold teoching certificates indicating
that they have received the minimum
arganized  tegcher-training  normally
required in that country to teoch in primary
educalion.

L&

lhe qualilication rates of teachers reported were
often, but not always, higher than the proportions of
teachers who had been trzined, Some countries
indicated in their narrative reparts that in orger o
meet the increasing demand for teachers in line with
the rise in primary school enrelment rates, they had
placed @ higher priority on recruiting staff with
relevant  academic gualifications, rather than
expanding the teacher-training provision within
Lheir countries,

In almost 21l regions of the worlg the median

proportions  of  teachers with  the reguisite
fualifications were in excess of B0 per cent; the
cxeeplion was in South and West Asia where it was
82 per cent. The median proportions of teachers
reported te have reeeived the minimum training
required were around the same levels in three of the
regions for which data are available: Central Asia,
Central and Fastern Europe, and East Asiz and the
Pacific, Elscwhere the rates were between 70 per

cent and B0 per cent on average.

arapalibed | glissatue G



Figure 5.1 - Percentages of primary school teachers qualified or trained to teach
by region, 1998
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Respanse rate: 24° counings

This Indicotor measures the level of resources inoul,
in terms of the number of tegohers, in relation to the
size of the pupi! population. [t is infended to give an
indicotion of one measure af the quolity of
educotion, ft i5 generally assumed that o low
pupilfteacher rotio signifies smalier closses, which
shoyld erable teachers o poy more attention o
individial pupils und thus canfribtte fo improving
their scholastic performance. It moy, however, also
reflect o tendency to have single rother than double
shifts (of closses) o schoals, (n maony coualoes
fespeciolly (nless developed regions of the world] it is
common to hove two shifls of classes during the
school doy for separate growps of pupils. This tends to
result in infloted pupilftencher ratios whick do not, in
foct, reflect the typicol number of pupils in o closs al
one bme and moy in addition, indicate that pupils
fave fewer contact hours with feachers than in
countries which operate single-shifl systems.

it should be noled that many countries were not
able to provide doto bosed on full-time equivalent
numbers of either pupils or teachers, Whilst part-
time pupils are relatively uncommon in grimory
education, the same may not be frue for feachers.
Pupil teacher ratios based on headraunts of feachers
will tend to under-estimate the true ratio in systems
where part-time teachers are emploved and are
pither reflotively aumerous or teoch far far fewer
hours than their full-time colleagues,

he pupil{teacher ratios reported by countries
vary greatly throughout the world from a low
of @1 ooz high of 72:1. In 1998, three-
guarters of countries reported pupil{teacher ralios
below 37:1 {anly slightly fewer than in 1990). Over
the same time period, the number of countries

Supplementasy data from 22 countries are included

The pupil teacher ratin is the overage number
of pupils per teacher in primary education.

reporting pupilfteacher ratios above 501 increased
slightly and now represents around 11 per cent of
those countries for which data are available, Most of
the countries reporting wery high pupil/teacher
ratios are in sub-Szharan Africa, although the
highest ratios reported in Soulh and West Asia were
also in excess of 5001, High pupillteacher ratios
andfor large increases over the assessment period
have usually (bul not always) been accompanied by
general increases in enrolments, Some countries
have reparted increasing enrolments whilst reducing
pupilfteacher ratios.

The median values within cach region - a better
guide than the extreme walues to the lypical
situation - also vary and are generally around ar
below 251 except in sub-Saharan Africa and South
and West Asia where they are above 3511, The
nighest values are again found in Central and
Western Africa where the aversge [i.e. median)
pupil{teacher ratio rose from 50:1 in 1990 to 52:1 in
1998. Mot only did the two regions of sub-Saharan
Africa report high pupil teacher ralins on average,
they also recorced large dispsrities within the
regions {i.e. differences of around 40 pupils between
the |lowest and highest values reported). The Arab
States and Neorth Africa and South and West Asia
have lower median wvalues, bul within-regicn
variations of the same order as the two African
regions. In the olther regions the reported disparities
are smaller.

In most regions the change in the median
values over the assessment period was eguivalent to
only one or two pupils. South and West Asia
reported the largest change from thirty-Tour pupils
per teacher in 1990 to thirty-nine in 1298,



Figure 5.2 — Pupil/teacher ratio, 1990 and 1998 [median value and variation within regions)
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In some cases, within-country variations are nearly as great as the variations within a region as a whole.
This is the case for Gabon in Central and Western Africa. The pupilfteacher ratio for Gabon as a whole was
46:1 in 1998 - some & pupils below the median pupil{teacher ratio for the regian as a whole. However, within
the country itself the provincial pupilfteacher ratios vary between 27:71 in Woluentem and 64:1 in Ugooue-
Maritime, almost as much as in lhe region as & whole

If a small country such a5 Gaben has to cope with such wide variations between its provinces, we might
nave expected that the variations would be even grester in g country as large as China. In practice, however,
the reported variations are relatively moderate, The pupiljteacher ratio for Chinz as & whole was 2401 in 1955
but on average was slightly less in urban (22:1) than in rural areas [25:1) and ranged from a low of 1511 in
Beijing Lo 2 high af 31:1 in Guangxi. Of course, these averages for each province may also mask much larger
within-pravince variations



Figure 5.3 - Pupilfteacher ratio by province in Gabon, 1998
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Literacy

The elimination of adult illitera (Wil Literacy involves o continuum of reading and
writing skills, often extending to basic

arithmetic skills (numeracy] and life skills.
Literacy reflects the accumulated achievement
of primary. education and odult literacy

(Indicators 16, 17 and 18)

fwir growps of ages hove been wsed n the study of fteracy voung

oawts aged 15-24 years old ond adults aged 15 vears ond over progrommes in imparting basic literacy skills to
Countrics collect these data in aifferent woys Some rely on the population, there{ny enabling people to
fowsehold sureys, ofhers collect the oata conceming voung people Uppf}fr SUCH Stills ﬂqi.fy .hﬁ? m?d & mnrfnue
o = learning and communicating using the written
through school surveys, whereas others only collect the dofo hrough word. Becouse of the need to collect
infroquent popuiotion censuses. Becouse of the different comparable data across the world, this rather
— e ; | lex concept is usually reduced to the
methodologies, the differences in somple coverpge ond e cumg : g : i
_ ik _ _ R g _' _ definition : Literacy Is the ability to read and
infrequency of some doto collection, one must be coutious i write, understanding a simple statement
interpreling reported liferocy rafes, in porticutar thaose near fo 100 refated to one’s daily life. This is the indicator

per cent may e on indicotor of imprecise specificotion, measured in the Educotion for Alf Assessment.

Nost ar the anofyses by region ond counting are bosed on dafa provided in the ERA nalional reports. The alobol estirmates and
trends were droven from recent estimations ang profections of the UNESCD Institule fur Stotistics.

General Analysis .

The latest estimations and projections of the UNESCO Institute for Statistics show that four out of
every five adults (aged 15 years and over) in the world are literate, The adult literacy rate continued 1o
rise over the past thirty years, from 83 per cent in 1970 to 75 per cent in 1890 and to 79 per cent in 1998, AL
this rate of progress, it should resch approximately 83 per cent by the year 2010 (Fig. 6.1].

The number of adull literates in the world has more than doubied from an estimated 1.5 billion in 1970
to around 3.2 billion in 1998 [Fi. 5.2), Despite this progress, there were still some 880 million illiterate adults
in the world in 19498, two-thirds of which were women (64 per cent). At the current rate of progress, it is
estimated that the overall number will decrease Lo some 830 million by the vear 2000, unless major elforts are
made to improve the guality of basic education and eradicate illiteracy. Mare than 98 per cent of the world's
adult illterzte population are found in Lhe less developed regions.

Literacy rates amang young adults [15 to 24 years-old] are generally higher than Lhose for adults and have
progressed from an estimated 749 per cent in 1970 to 84 per cent in 1930 and 86 per cent in 1998 (M. 6.1],
bearing witness to efforts to improve the coverage and quality of education. However, despite such efforts, onc
out of every seven young adulls is still illiterate.



A Decade of Education - Literacy -

Figure 6.1 -Trends in adult [154) and young adult [15-24) literacy rate by region, 1970-2010

Acdult [15+)
100 — —  uas = m
s
wa |
B | I
oy ___———___ _____———"_-
- ——— i
ol _'_'_'_'_'_'_,_,_,—o—'—'_'_'_'_'_
4 T
% g
Ra
r:-
1,
i
1470 15975 Taehl T 143l 1485 L] ]
| R I oo Dovodnood Bappons, B s e cpd e
Foung adult [15-24)
) —
B e e
e ——————2F==FF
- st R
h
e #l
e i
x*
=
i
n |
1D 1975 tLan 1383 vl 12493 o 2005 201G
[ R I vtz Dhrenibogannct Discpanens B Lo Dinnicged Sagons
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| - Literacy rate of 15-24 year olds

(Indicator 16)

Feaseise 210 50 caprins

Regional analysis

According Lo the EFA national reports, countries in
sub-Saharan Africa had a median litersey rate of 83
per cent, as compared to 95 per cent in Lhe Arab
States and Morth Africa, 87 per cent in Latin
Arerica and the Caribbean, 98 per cent in Ezst Asia
and the Pacific and nearly 100 per cent in the
countries in transition. Sub-Saharan Africa, where
there are sl countries whose literacy rates are
lower than 50 per cent, is also the region in which
there is the greatest variation between countries,

Education for All Year 2000 Assessment -

Statistical Document

followed by South and West Asia and the Arzh
States and Morth Africa. with a variation between
the minimum and maximum values of &1 percentage
piints. The largest disparities are cbhserved in Central
Asiz, Central and Eastern Europe, Latin America and
the Caribbean, and East Asia and the Pacific. Al
countries providing data over the decade reported
an increase in lileracy rates of varying degrees. The
most dramatic change accured in Comaores, wilh a
rise of 26 percentage points since 1990 (Fig. 6.3).

[l - Adult literacy rate (Indicator17)

'-!L"ullillltll' ke’ b counzres
Regional Analysis

Among the world's less developed regions, the adult
literacy rate is the lowest in sub-5aharan Africa and
South and West Asia, with respective median rates
of 57 per cent and 58 per cent [Table 6.2). Latin
America and the Caribbean and the Arab Slates and
Marth Alrica have intermediate median rates of
respectively 88 per cenl and 80 per cent, and the
highest can be observed in East Asia ang the Pacilic
{94 per cent) and in Central Asia and Central and
Eastern Eurape [98 per cent). There are considerable
inter-country disparities within each region. These
disparities are highest in sub-Saharan Africa where
the range extends from 25 per cent in Liberia to 88

! of which 55 counteies promded data for 1998, ard 31 Far 1930 und 1994
“al ‘which 90 repacted for 1980 and 85 countres quceided Bime senes dila

per cent in Seychelles. This region is follwed by
Southern and Western Asia and the Arab States
where inter-country disparitie sof 40 percentage
points or maore exisl. Central Asiz, Central and
Eastern Europe and Latin America and the Caribbean
cxporience the lowest disparities.

Far the majority of reporling countries,
substantial progress was made in raising adull
literacy rates over the decade, for example by a
reported 21 percentage poinis in Bangladesh,
However, progress is not universal as illustrated by
the adult literacy rates in Honduras which dropped
fram 27 per cent in 1990 to 21 per cent in 1998,



A Decade of Education - Literacy -

Table 6.1 - Literacy rates of population aged 15-24 years, 1998
(median value and variation within regions)

Aegion (number of countries) Median | Range
Sub-ZBaharan Atrica (10 B i
Latin AmericasCaribbean {10} ay B
Cenlral Azia’/Cenlral and Eastern Eurcpe (113 100 I
Easl AzarPacilic o ag 25
South and West Asia {53 &7 40
Arab States/North Africa (133 95 21
e

Figure 6.3 - Literacy rate of the population aged 15-24 years old
in some countries, 1990 and 1998
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Table 6.2 - Literacy rates of population older than 15 years, 1998
{median value and intra-regional variation)

Region (number of countries) Median | Range
Sub-Sanaran Alrica (24) 57 G3
Latin amarica/Caribbean (18] it 24
Central AsiasCentral and Eastern Europe (14]} a8 16
East Asis/Pacific (1] 24 a0
Scuth and Wesi Asia (7 it fa
Arah States/Marth Alrica (16 80 44
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lIl - Literacy gender parity index:

ratio of female to male literacy rates

(Indicator 18)

Bresperne e S 05 Faanlions Tur 1052

Accarding to the latest estimation of the WIS,
1990, there were eight literate women for every ten
literate males and this rate saw only a slight
impravment over the deeade (Fig, 6.4).

Regional Analysis

have been zccompanied by reductions in the

gender gap. Thus, in Central Asia, Central and
Eastern Europe, East Asia and the Facific and Latin
America and the Caribbean, where the literacy rates
arg the highesl, the disparilivs between Lhe sexes
are lowest,

I n general, increases in overall adult literacy rates

Gender disparities in literacy remain high
especially in South and Wesl Asia, in the Arab States
and North Africa and in sub-5aharan Africa, where
more than three-guarters of the countries show
gender parity indices of less than 0.8, In some of
these countries, such indices can be as low as 0.6 or
even 0.5, Gender disparities decreased in two-Lhirds
of the 42 countries thatl reported data on changes in

* o which 4z prosided Lime series data

literacy gender parily over the decade. For example,
in Cambodia the literacy gender parity index
increased from Q.52 in 1989 to 073 in 1997,
Similarly increases have been observed in Yemen,
Comoros, Mali, and the Islamic Republic of Iran,
although these countries are still far Trom
approaching gender parity in literacy (Table 6.3a)

The gender gap in litersey among young adults
[15-24 year-olds) is generally lower than that of
adults. Based on the data reported by 53 countries,
there is little or practically no aender gap in literacy
rates for Lhe 15-24 age-group in the countries of
Central Asia, Central and Eastern Europe, Eastern
Asiz and Pacific, and Latin America and the
Caribbean. The widest gender disparities for yvoung
aculls are Tound in South and West Asiz, the Arab
States and Morth Africa, and sub-Saharan Africa, In
the [atter region, the literacy genger parily indices in
Liberia and Benin have been reported to be G54 and
0,52 respectively, Howewer, in some countries,
literacy gender parity deteriorated over the decade
[Table 6.3b).



A Decade of Education - Literacy -

Figure 6.4 - Trends in the adult literacy rate by gender, 1970-2010
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Table .34 and 630 - Literacy of adults and young adults : gender parity index, 1998

[median value and intra-regional variation)
al Adults (15 years and over)

Region (number of countries) Minimum | Median Maximum
Sub-Baharzn Africa (21 0.25 a:7g 1.04
Latin America/Caribhean (1] Q.81 1.00 1.17
Central AsiasCentral and Eastern Europe (73] Q.79 .99 1.00
Fasl Azia/Pacilic (R .65 0.98 1.02
South and West Asia (7l .4 .76 1.01
Arab States/North Africa (14 0:52 [ 114] 1.08

b} Young adults [15 - 24 years old]

Ragion (number of countries) Minimum | Median | Maximum
Sub-Saharan Africa (10 .52 .91 1.05
Latin America/Caribbean (2] 0.7 1.00 1.08
Central Asig/Central and Eastern Europea (1 0.98 1.00 1.00
East Asia/Faciiic (5] {.80 1.00 1.0%
South and Wesl Asia [E] .84 .71 0.95
Arab States/Narth Alnca 1i1) 0.67 0.899 1.02
|
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Appendix -

Appendix I:

The Six Target Dimensions

1. Early Childhood Education and Care

Target: Expansion of early childhood care and developmental activities, including family and community
interventions, especially for poor, disadvantaged and disabled ghildren.

2. Primary Education

Target: Universal access to, and completion of, primary/basic education by the year 2000.

3. Learning Achievement and Outcomes

Target: Improvemenl of learning achievement such that zn agreed percentage of an appropriate age cohort
(for example, 80 per cent of 14 year-olds) attains or surpasses a defined level of necessary learning
achievernent,

4. Adult Literacy

Target: Reduction of the adult illiteracy rate (the appropriate age-group to be delermined in cach country) to,
say, one-half its 1290 level by the year 2000, with sufficient emphasis on female literacy to significantly reduce
the current disparity between male and female illiteracy rates,

5. Training in Essential Skills

Target: Expansion of provisions of basic education and training in other essential skills required by youth and
adults, with programme effectiveness assessed in terms of behavioural changes and impacts on health,
employment and productivity.

6. Education for Better Living

Target: Increased acquisition oy ndividuals and families of the knowledge, skills and values required for better
living and sound and sustainable development, made available through all education channels including the
mass media, other forms of maodern and traditional communication, and social action, with effectiveness
assessed in terms of behavioural change,
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Appendix Il:

Indicator 1:

Indicator 2:

Indicator 3:

Indicator 4:

Indicator 5;
Indicator 6:

Indicator 7:

Indicator 8:

Indicator 9:

Indicator 10:

Indicator 11:
Indicator 12;
Indicator 13:

Indicator 14:

Indicator 15:

Indicator 16:
Indicator 17:

Indicator 18:

Core EFA Indicators

Gross enralment in early childhood development programmes, including public, private, and
communily programmes, expressed as a percentage of the official age-group concerned, if
any, otherwise the age-groun 3 fo &

Percentage of new entrants to primary grade 1 who have attended some form of organized
early childhood development programme,

Apparent [gross) intake rate: new entrants in primary grade 1 as a percentage of the
pooulation of official entry age.

Mel intake rate: new entrants Lo primary grade 1 who are of the official orimary schoal-
entrance aqe as a percentage of the corresponding population.

Gross enrolment ratio,
Mel enralment ratio,

Fublic current expenditure on primary education a) as a percentage of GHP; and b) oer pupil,
as a percentage of GNP per capita,

Public expenditure on primary education as a percentage of total public expendilure on
education.

Percentage of primary schaol teachers having attained the required academic qualifications.

Percentage of primary school teachers whao are certified to teach accarding to national
standards.

Pupil teacher ratio.
Repetition rates by grade.
Survival rate to grade 5 {percentage of a pupil cohort actually reaching grade &),

Coefficient of efficiency (ideal number of pupil years needed for a cohort to complete the
vrimary cycle, expressed as a percentage of the actual number of pupil-years).

Percentage of pupils having reached 2t least grade 4 of primary schooling who master a set
of natianally defined basic learning competencies.

Literacy rate of 15-24 year olds,
Adult literacy rate; percentage of the population aged 15+ that is literate,

Literacy Gender Parity Index: ratio of female to male literacy rates,
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Appendix Ill:

Key Terms and Definitions

Basic Education refers to a whole range of educational activities that take place in different settings and that
aim to meet basic [earning needs as defined in the World Declaration on Education for All [Jomtien, Thailand,
1990), It thus comprises both formal schooling [primary and sometimes lower secondary] as well as a wide
vatiety of non-formal and informal public and private educational activities offered to meet the defined basic
learning needs of groups of people of all ages.

Basic Learning Meeds comprise both essential learning Loals [such as literacy, oral expression, numeracy, 2nd
problem solving) and the basic learning conlent [such as the knowledge, skills, values, and attitudes) required
by human beings to survive, Lo develop their full capacities, to live and work in dignity, to participate fully in
develepment, to improve the quality of their lives, to make informed decisions, and Lo continue learning.

Coefficient of efficiency is 2 measure of the internal efficiency of an education system oblained by dividing
the ideal number of pupil-years required for a pupil cohort to complete a level or cycle of education {e.q. the
primary level] by the estimated total number of pupil-years actually spent by the same pupil cohort. The
reciprocal of the coefficient of efficiency is the input-output ratio.

Compulsory Education refers to the number of vears or the zge-span during which children and youth are
legally obliged to attend school,

Course is a planned series of learning experiences in a particular subject matter or sel of skills, usually offered
by an educational or training institution or programme for one or more pupils.

Crude birth rate: The CBR measures the frequency of childbirths in a population and represents the number
of live births per 1,000 mid-year population.

Crude death rate: The COR measures the frequency of deaths in a population and represents the number of
deaths per 1,000 mid-year population.

Drop-out Rate is the percentage of pupils who drop out from a given grade or cycle or level of education in
# given school-year,

Early Childhood Development (ECD) programmes offer a structured and purposeful set of learning activities
either in a formal institution [pre-school) or as part of a non-formal childcare programme. ECD programmes
aenerally focus on children fram three years of age and include organized learning activities that constitute
not less than 30% of the overall programme of care. For purposes of the Assessment, ECD programmes should
invalve children lor at least twao hours per day and 100 days in 8 year. This would include, for instance, all pre-
school programmes that conferm to the ISCED Level O definition.'

1SCED = Internations] Slandasd Classification of Fducation




62

63

Education for All Year 2000 Assessment - Statistical Document

Educational Institution has as its sole or main purpose the provision of educalion, Such institutions are
normally sceredited, or sanctioned, by same public authority.

Educational Persennel is & broad term covering three categories. Tesching staff are those persons wha
participate directly in instructing pupils [see Teaching Staff below)]. Other pedagogical and administrative
personnel include headmasters, school administrators, supervisors, counsellors, school health personnel,
librarians, curriculum developers, as well as cducational admirnistrators at the local, regionzl and central levels,
Support persannel include clerical personnel, building operations and maintenance staff, security personnel,
transportation workers, catering staff etc.

Educational Programme is a set of oroanized and purposeful learning experiences with a minimum duration
of gne schcol or seademic year, ususlly offered in an educational institution.

Education System is the overall network of institutions and programmes thraugh which education of all types
and all levels is provided 1o the populzation.

Expenditures: Capital expenditures are for assets that last longer than ane year They include outlays for
construction, renovation and major repairs of buildings and expenditures for new or replacements of heawy
equipment and vehicles. Current expenditures are for goods and services consumed within the current year and
which should be renewed if there is need for them the following year. They include emaluments such as gross
salaries, plus non-salary compensation (fringe benefits]. Gross salzry means the total salary ezrned by
employees, including any bonuses, extra allowances ete, vefore subfracting any taxes on employes
cantributions for pensions, secizl security or other purposes. Mon-salary compensation includes expenditure by
employers andfor public authorities for retirement programmes, health care or hezlth insurance,
unemployment compensatian, disability insurance and other forms of social insurance, nan-cash supplements
{e.g. free or subsidized housing), free or subsidized child care and other such fringe benefits. Other current
expenditures include thase for contracted and purchased services and goods, such as; school books and other
leaching materials, exercise books, and other supplies directly related to instructional activities, welfare
services such as contracted and purchased services from autside providers related to school canteens, boarding
schools, meals for pupils, school transport, medical services, ele; items of eguipment nat classified as capital,
minat repairs, fuel, electricity, telecommunications, travel, insurance, services contracted from oulside
providers for the maintenance of school buildings, rents paid for school buildings and other facilities, as well
as property taxes Lhal educational that educationzl institutions are required to pay in some countries, alang
with zdjustments for changes (positive or negative] in fund balances in cases where the tatal funds received
are not precisely equal to the total expenditures because the institutions have either added to or reduced their
fund balances during the period in question.

Formal Education refers to education provided in the system of schools, colleges, universities and ather formal
educational institutions that normally constitutes a continuous 'ladder’ of full-time education for children and
young people, generally beginning at age five, six or seven and continuing up to 20 or 25 years of age. Formal
basic education usually comprises the primary schoal grades, but may include also additional grades [e.g. lower
secondary schooling) that are considered "basic”, N.B. For purposes of the Assessment exercise, the term
Formal Basic Education is used to distinguish cases where basic education in the formal schoaol system is
considered to extend beyond primary schoaling,
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Grade is 2 stage of instruction usually covered in one school year.
Graduate s a pupil or student who successfully completes a level of education, such as primary education.

Gross Enrolment Ratio (GER) is the tolal enrolment of pupils in a grade or eyele or level of education,
regardiess of age, expressed as percentage of the corresponding eligible official age-group population in a
given school-year.

Infant mortality rate: The IMR is a measure of the probahility of dying between birth and 1 year of age. It
represents Lhe annual number of deaths of infants under 1 year of age per 1,000 live births during the same
period.

Life expectancy at birth: A widely used measure of the general level of mortality, this is the theoretical
number of years a newhorn will live if the age-specific mortzlity rates in the year

of hirth are taken as constant, L represents for a given year the sum of the mortality rates for all ages
combined.

Literacy is the ability to read and write with understanding a simple statement related to one's daily life. It
invelves 3 cantinuum of reading and writing skills, and often includes also basic arithmetic skills (numeracy].

Literacy Rate is the number of literate adulis expressed as g percentage of the total zdult population, 15 years
of age or older.

Live births: According to the standard definition of the World Health Organization, this includes all births, with
the exception of stillbirths, regardiess of the size, gestation age, or "viability” of the newbaorn infant, or his ar
ner death soon after birth or befare the required birth-registration date. Only & Tew countries covered in this
puslication employed this concept, others relied on national concepts,

Met enralment ratio (NER) is the number of pupils in the official school-age group expressed as a percentage
of the totzal population in that age-group.

Mew Entrant is 2 pupil who enters primary education for the first time,

Mon-farmal education refers to any crganized and sustained educational activities that do not correspond
exactly to the above definition of formal education. Mon-formal education may take place both within and
autside educational institutions, and may cater to persons of all ages. Depending on country contexts, it may
cover educational programres to impart adult literacy, basic education for out-of-schaool children, life-skills,
work-skills, and general culture. Mon-formal education programmes do not necessarily follow the 'ladder’
system, may have varying durations, and may or may not confer certification of the learning achieved.

Out-of-schoal children are those in the afficial schaol-age group who are not enrolled in schoal,

Fre-primary education (ISCED Level 0) refers to programmes 2t the initial stage of organized instruction,
which are desighed mainly 1o introduce groups of very young children, usually from age three or so, to 2
school-type environmenl, e to provide a bridge between the home and the school. Such programmes are
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variously referred to as infant education, nursery education, pre-schoo! education, or carly childhood
cducation. See also early childnood developmenl programmes. In determining the boundsry between simple
childcare ang pre-primary cducation or between pre-primary and primary education, the following criteria may
be taken into account: the educational character ol the programme; whether it is based al a school or specially
equipped centre; staff qualifications; and the age-range of the children catered for Pre-primary education
nenerally aims 2t engaging groups of children in activities that encourage autonomy and enhance motor,
cognitive ano social skills, e, through stories, games, problem-solving, discussion, and building frustful
elationships with ather children and acults. Such programmes need Lo be distinguished from simple child-care
programmes and day nurseries. A programme cannoel be considered to belong (o level 00704 s aimed at children
zged two years or less, The upper age limit depends on the entry age for primary education.

Primary education (ISCED Level 1), sometimes called elementary education, refers 1o educational
programmes that are normzlly designed on a unit or project basis to give pupils 3 sounc basie education in
reading, writing and mathematics along with an elementary ungerstanding of olher subjects such as histary,
geography, natural seicnee, social science, art and music, In some cases religious instruction is also featured,
These subjects serve to develop pupils’ ability to obtain and use information the childrer need about their
home, community, country, el

The entry age for primary education usually varies between five and seven years. In principle, this level covers
ghout six years of full-time schoeling. In most countrics, instruction in all subjects at this level s provided by
a single teacher, whereas at level 2 (lower secondary education), pupils may have severzl teachers, each
providing instruction ina specific subject area. In countries with comaulsory education lzws, primary education
generally constilutes the first (and sometimes anly) cycle of compulsery education.

For countrics where formal basic education extends up to eight yesrs, which Is often the curation of
compulsary education, only the first slage should, for comparison reasons, be included in Level 1. Mormally,
Level 1 should include only the first & orimary years, sa the remaining 2 or 3 years of basic education would
b considered in Level 2. However, this distinclion should be applisd flexibly since it is recognized that while
the allocation of pupils to Levels 1 and 2 is relatively straightforward, T is nob so easy to allocate teaching
staff, expenditures, ete. by level. See also "Second Stage of Basic Education',

Promotion rate is the percentage of pupils pramoted to the next grade in the following school year Some
countries practics automatic pramotion, meaning that all pupils are promated, regardiess of their schalastic
achievement.

Public Educational Institutions are controlled, managed and aperated by a public education authority or
government agency or by a governing body [council, board, commillee] most of whose members are cither
appointed by & public authority or elected by public vote. Most educational institulicns are public, since they
fall under the jurisdiction of the public education authorities. Various other public authorifies may also be
involved, such as the government services respensible for health, job training, labour, justice, defense, social
services, ete

Whereas Private Educational Institutions are not operated by a public suthority, but rather are controlled and
managed by a private body or have a geverning board most of whose members are not selected by & public
agency or elected by public vote. Private educational institutions may be operated by a non-governmental
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arganization or associalion, a religious body, a special interest group, a foundation, or 2 business enterprise, on
eitner a profit or non-profit Dasis.

Public expenditure on education: This represents current and capital expenditures on education by local,
regional and national governments, including municipalities, Household contrivutions
are normally excluded,

Pupil is 2 voung person who is enrolled in an educational programme. For purposes of the Assessment, ‘pupil’
refers to a child enrolled in primary school, whereas children or adults enrolled at more advanced levels are
students,

Pupil-year: is a non-manetary measure of educational inputs or resources, One pupil-year denotes the
resources spent to maintain a pupil in school for one year.

Pupil Cohort is a group of pupils who enter the Tirst grade of a level of education in the same school year and
subsenquently experience pramotion, repetition, drop-out or successful completion, each in his ar her own way

PupilfTeacher Ratio (FTR) is the average number of pupils per teacher in a grade ar cycle or level of education
in 2 given schonl-year. In calculating pupil/teacher ratios, other educational personnel such as administralors
and support staff are not taken into account,

Rate of natural population increase: This is the difference between the number of births and the number of
deaths during 2 given year divided by the mid-yvear population. |t excludes changes due to migration and may
be either positive or negative.

Repeater is a pupil who is enrolled in the same grade for a second [or further] year.

Repetition Rate s the percentage of pupils who zre enrolled in the seme grade in the following school year
25 in the current schaal year.

Survival Rate is the percentage of a pupil cohart that enters together in the first grade of primary cducation
and that reaches a given grade [e.g. Grade 5] or the final grade of an education cycle either with or without
repeating a grade,

Second Stage of Basic Education, more commonly called Lower Secondary Education (ISCED Level 2] is
typically designed to complete the development of basic skills and knowledge. In many countries, the
educational aim s 1o lay the foundation for lifelong learning and individual development. The programmes at
this level are usually on a subject-oriented patiern, requiring specialized teachers for each subject arca, The
end of this level often coincides with the end of compulsory education,

Special Meeds Education refers to educational interventions and other support designed to address special
learming necds, This term has come o replace the older term "special education’, which refered mainly to the
education of children with disabilities, usuzally in special schoals or institutions. Moreover, the concept of
‘children with special educational needs' now extends beyvond thase who have physical or other disabilities to
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cover also pupils who are failing in school for a wide variety of other reasons,

School-age population: number of children in the officially defined primary school age-group, whether
enrolled in school or not.

Teachers are persons wha, in their professional capacity, quide and direcl pupils' learning experiences in
gaining knowledge, altitudes and skills that are stipulaled by a defined curriculum programme. A full-time
teacher is & person engaged in teaching for a specified number of hours per week according to official
regulations in the country. A part-time leacher is one whose working load and associated financial
remuneration are less Lhan that of & full-time teacher

Total fertility rate: An overall measure of fertility, this represents the theoretical number of births to 2 weman
during her child-bearing years taking the given year's age-specific birth rates as a constant. It is calculated as
the sum of the age-specific birth rates for all women of childbearing age.

Universal Primary Education (UPE) means full enrolment af Il children in the primary school age-group, iLe.
10090 net enrolment ratio,
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Appendix IV:

Composition of Regions (a)

EFA REGIONS

Central and Western Africa (23 countries)

Benin, Burkina Faso, Burundi, Cameroon, Cape Verde, Central African Republic, Chad, Cate d'lvaire, Democratic
Reoublic of the Congo, Equatarial Guinea, Gabon, Gambia, Ghana, Guinea, Guinea-Bissaw, Liberia, Mali, Miger,
Migeria, Republic of Congo, Senegal, Sierra Leone, Togo

Southern and Eastern Africa {22 counlries]

Angola, Botswana, Comoros, Eritrea, Ethiopia, Kenva, Lesotho, Madagascar, Mzalawi, Mauritius, Mozambigque,
MWamibia, Uganda, Rwanda, Sao Tome and Frincipe, Seychelles, Samalia, South Africa, Swaziland, United
Bepublic of Tanzania, Zambia, Zimbabwe

Morth America and Western Eurape (26 countries)

Germany, Andorra, Austria, Belgium, Canada, Cyprus, Denmark, Spain, the United States of America, Finland,
France, Greece, lceland, Ireland, Isrzel, [taly, Luxemburg, Malta, Monaco, Morway, Metherlands, Portugal, the
United Kingdom, San Marino, Sweden, Switzerland.

Latin America (79 rountries)

Argentina, Bolivia, Brazil, Chile, Columbia, Costz Rica, Cuba, Dominican Bepublic, Ecuador, El Salvadar,
Guatemala, Honduras, Mexico, Nicaragua, Panama, Paraguay, Peru, Uruguay, Veneczuela

The Caribbean (77 countries)

Anguilla, Antigua and Barbuda, Aruha, Bahamas, Barbados, Belize, Bermuda, British Virgin slands, Cayman
lslands, Dominica, Grenada, Guyana, Haiti, Jamaica, Montserrat, Netherlands Antilles, Saint Kitts and Mevis,
Szint Lucia, Saint Vincent and the Grenadines, Suriname, Trinidad and Tobaga, Turks and Caicos Islands

Central Asia (9 countries]

Armenia, Azerbaijan, Georgia, Kazakhstan, Kyrgyzstan, Mongolia, Tajikistan, Turkmenistan, Uzbekistan
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East Asia (12 countries)

Cambaodia, China, Indonesia, lapan, Demaocratic People's Republic of Korea, Republic of Kores, Lao People's
Demoeratic Republic, Malaysia, Myanmar, Philippines, Thailand, Viet Nam

South and West Asia {9 countries)

Afghanistan, Bangladesh, Bhulan, India, Istamic Republic of lran, Maldives, Mepzl, Pakistan, 5ri Lanka

Pacific {74 countries)

Australia, Cook lslands, Fiji, Kirivati, Marshall Islands, Nauru, Niue, New Zealand, Fapua Mew Guinea, Samoa,
Solomon |slands, Tonga, Tuvalu, Republic of Vanuatu

Arab States and Morth Africa (20 countries)

Algeria |, Bahrain, Djibouts, Egypt, Irag, Jordan, Kuwait, Lekanon, Libyan Arab Jamahiriya, Mauritaniz, Moroceo,
Oman, Falestinian Autonomous Terdtories, Qatar, Saudi Arzabia, Sudan, Syrian Arab Republic, Tunisia, United
Arab Emirales, Yemen

Central and Eastern Europe (20 countries)

Albania, Belarus, Basnia and Herzegovina, Bulgaria, Croatia, Estonia, Federal Bepublic of Yugoslavia, Hungary,
Lakvia, Lithuania, Moldovs, Poland, Romania, Russian Federation, Slavakia, Slovenia, Crech Republic, Turkey, the
Farmer Yugoslay Republic of Macedonia, Ukraine

E-9 {5 countrics)

Bangladesh, Brazil, China, Egypl, India, Indonesia, Mexico, Nigeria, Pakistan
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Appendix [V:

Composition of Regions (b)

WORLD REGIONAL CLASSIFICATION:

1. More developed regions
Marth America and Western Europe [minus Cyprus, minus Malta)
Australia, lapan, Mew Zealand

2. Less developed regions

Sub-%Sanaran Africa
Central and Western Alrica
South and Esst Africs
Latin America gnd the Caribbean
Latin America
The Caribhean
Fastern Asia and the Pacific
Ezstern Asia [minus Japan]
Pacific [minus Australia and New Zealand)
South and Western Asig
South and Western Asiz
Aral States and Morth Africa
Arab States and North Africa
Cyprus, Malta, Monaalia, Turkey

3. Countries in transition
Central Asia (minus Mongolia)
Central and Eastern Europe {minus Turkey)
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